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CHAPTER I 
INTRODUCTION
At the 1952 convention of the Montana Education 
Association, vAiich was held in Billings, the physical ed­
ucation department of the Lincoln Junior Hig^ School was 
asked to present a rhythmical activities exhibition for 
teachers and others interested in such a program» After 
the performance was over, the personnel of the physical ed­
ucation department were impressed with the number of people 
idio requested information concerning the Lincoln Junior 
High School rhythmical activities program»
Because of the interest shown by the group in at­
tendance at the Billings convention, this study was under­
taken to find out idiere the students rated rhythmical 
activities in comparison with other activities offered in 
the physical education program, and to determine which 
dances were preferred by the various grade levels in the 
Lincoln Junior H i ^  School» Throu^ the analysis of this 
data and the related materials one can more accurately 
make recommendations to others seeking such information» 
Also with the rapid expansion of the public school 
system, there is need for a concentrated effort toward a 
more coordinated physical education program, and for this 
reason alone such a study as this seems warranted»
qL  the problem. The purposes of the study
- 1 -
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were»: (1) to determine udiloh dances were preferred by the
students in the seventh, ei^th, and ninth grades; (2) to 
discover the reasons iih .j the students selected these par­
ticular dances; (3) to determine idiere the students rated 
the rhythmical activities program in relationship to the 
other activities offered; (1|.) to determine how many years 
of dancing instruction the students have had in the public 
schools; (5) to discover idiether students engage in rhythmi­
cal activities outside of school, and, if so, idiere; (6) to 
determine idiich six weeks period the students would prefer 
having rhythmical activities offered; (7) to discover 
whether the students would like rhythmical activities con­
tinued at the senior h i ^  school level; (8) to poll the 
students on their opinions as to the weaknesses and 
strengths of the rhythmical activities program as it has 
been administered at the Lincoln Junior High School.
Limitations @1 ihs. SLfcHâXe The study was confined 
to the seventh, ei^th, and ninth grades in the Lincoln 
Junior Sig^ School because the author was teaching phys­
ical education there at the time. Questionnaires were 
distributed to all the students participating in the co­
educational rhythmical activities program during the 
school year.
Bhvthmleal activities defined. "Rhythmical activ­
ities" is merely a term used by educators and administra­
tors in speaking of "folk dance," "square dance," "social 
dance," "dance," and the like. In reality, "rhythmical
- 3 -
activities* covers a very broad field*
H* P. Heilson and Winifred Van Hagen best explain 
rhythmical activities as it will be used in this study; 
"Rhythmical activities fall into certain well defined 
groups, such as; singing games, folk dances or games, 
gymnastic dancing, natural dancing, and social dancing**1
Two reasons for using the term "rhythmical activi­
ties" in the program at the Lincoln Junior H i ^  School are 
as follows; (1) The boys, especially in this age group, 
apparently had a distaste toward any activity with the word 
dance in it and would refer to it as a "sissy" activity*
With the introduction of this activity into the physical 
education program, an attempt was made to minimize as many 
drawbacks as possible* Poresighted administrators and 
physical educators, upon introducing this new activity into 
the program, attempted to hurdle the "sissy" idea by naming 
it rhythmical activities rather than "dance," "folk dance," 
"square dance," "social dance," and the like* (2) A re­
ligious element which frowned upon the introduction of 
"dance" into the public schools was present in the com­
munity; therefore, in order to avoid as much dissension 
toward the schools as possible from this element, the term 
rhirthmical activities was given to this new phase of the 
program*
In * P* Neilson and Winifred Van Hagen, Physical 
BA&a&iiaa far Elementary Schools^ (New York; A* 8» Barnes 
and Company^ Inc*^ 19357* P* 3®#
. 2̂ .
JnniQP h l s ù i  level defiasii# Junior h i ^  level as 
used in this study indicates grades seven, eigjit, and nine#
Importance the study. To keep pace with the 
trends in physical education, the educator must experiment 
with new activities, for "a good physical education program 
develops not merely the muscles and organs, but the whole 
child, physical, mental, and s o c i a l # " ^
The rhythmical activities program had been in full 
operation for four years at the time the questionnaire was 
submitted to the students# The program had been in opera­
tion for a long enou^ period of time to receive a valid 
and complete picture of the new experimental program#.
With the constant increase in population in the com­
munity and the crowded conditions at present in the Lincoln 
Junior H i ^  School, a new junior h i ^  school will be con­
structed in the very near future#. Upon completion of this 
new junior h i ^  school and the addition of a third one with 
a ninth year, evidence indicates an even greater need for a 
sound and functional public school physical education pro­
gram# Winifred Vfiin Hagen, Genevie Dexter^ and Jesse P# 
Williams comment that:
Practice in these social adjustments can be pro­
vided through coeducational physical activities# In 
the lower grades the children normally study and play 
together, but in the upper elementary grades, and in 
higjh school and college, there has been a traditional
2 Winifred Van Hagen, Gene vie Dexter, Jesse Pairing 
Williams, fhyglQftl Education JÜ1S. School^
(Sacramentos California State Department of Education, 
19?1), p# 20#
“  5 “
separation of boys from girls in all physical educa­
tion activities*
, * . Yet msiny of the activities lend themselves very 
readily to coeducational practice, and the value of 
some, such as rhythmical activities, is greatly en­
hanced ahen they are tau^t to mixed groups of boys and 
girls. Administrators and teachers now realize that the 
physical education program must include at least some 
activities part of the year for coeducational groups*3
And as one of the essentials of a good physical ed­
ucation program . * seeks to foster healthy social growth 
throu^ coeducational activities,**^ a plan was formulated to 
find out basically how to improve the rhythmical activities 
program by searching for its weaknesses and strong points*
3 Van Hagen, Doxter, Williams, loc. cit. 
k- cit.
CHAPTER II
HISTORICAL BACKCmOUHD^ CHARGING PHILOSOPHIES AND 
TRENDS OF RHYTHMICAL ACTIVITIES
I. HISTORICAL BACKGROUND OF RHYTHMICAL ACTIVITIES
To help one better understand rhythmical activi­
ties, a review of their history was necessary to find out 
about their beginning, their periods of development, and 
the evolving philosophies*
Man has always danced* Even before he had any writ­
ten language, man expressed his joy in life by Jumping and 
leaping into the air, by skipping and hopping— his natural 
and primitive means of self-expression*^ Dorothy LaSalle 
made this statement pertaining to the beginning of dance:
Probably the oldest record of dancing comes from 
Egypt* Authorities place its date at 60OO B.C* In 
Chinese literature, poems about dancing and dancers 
are found as far back as 1100 B*C. In 8OO B*C* Homer 
related a story in The Odvssey about two young war­
riors dancing for the entertainment of Odysseus in the 
palace of Alcinous, In Greece it was considered a 
great compliment from one warrior to another to say 
that he danced well* Among the well-known inscrip­
tions carved in the rocks on the island of Thera in 
the Aegean is the followingt "B a thy des dances well* 
Eumelos is a perfect dancer*" Likewise there are many 
references to dancing in the Bible, the best known of 
which is from Psalm 1%. "Praise Him in the cymbals and 
dances; praise Him upon the strings and the pipes*"2
Early European* In ancient Greece the dance was m
1 Dorothy LaSalle, Rhvthms lAQfiAA Elementary 
Schools (New York: A* 8* Barnes and Company, Inc., 19^1),
p* 1#
^ Loc. cit*
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very Important ceremonial aspect of the harvest season*
The spiritualistic group asked for the coming season’s 
harvest at the harvest of the previous year. In regard to 
this, H. A* Radir makes this commentr
Ancient Greece was an agricultural community* After 
the grain was harvested, round and round the circular 
threshing floor went the dancers, working to create good 
crops for next year. This circular floor was the center 
of a communal rite in idiich all participated. It was a 
gathering place for important, profound and festive 
group activities* It was an orchestra, a place vhere 
the chorus of dancers worked for the good of the com­
munity. 3
Soon the dance was found being done less and less by 
group participation at festivals. The activity was now 
becoming an art with artists performing, not on the old 
threshing floor, but in the Greek theater. Radir again 
writes:
As the community grew and artists emerged from the 
mass of celebrants, something happened to the old 
threshing floor. It became the circular floor of the 
Greek theater. No longer did all the people partici­
pate in the beneficent work of dance. Some became 
spectators* But the chorus, a group, for a time still 
danced out the old dromena* Later, speaking parts, one 
by one were introduced* From communal rite to chorie 
dance to the art of. the theatre, - this was one route 
of dance in Greece *4
During the dark ages people followed the old rituals 
of pleasing the gods through daince* The church used the 
dance in praise to a god, but later frowned upon it* Radir 
says this about the dance in the Dark Ages:
3 Ruth Anderson Radir, Modem Dan ft ft for the Youth 
toerica (New York: A. S. Barnes and Company, Inc.,
191*4)» PP* 47-48.
^ Ibid.. p. 48.
, * • The writings of a Jesuit priest indicates that 
in the years of its founding, the church encouraged the 
primitive dances, using them with song, in the praise 
of God. Heaniidiile monotheism waged war on the myrmidon 
deities of field and stream, of grain field and vine­
yard, of forest, mountain and valley, and of hearth ,and 
home. Converted to Christiam faith, giving it lip 
service, participating in the new ceremonies, people 
still clung to the old rituals. Perhaps they clung to 
the old form for the sake of safety, taking no chances 
in offending the old gods idio migjht still be virile and 
potent. Perhaps they participated in the old wild rites 
because the stimulating rhythmic action and the mystic 
growth of group solidarity in the beat of the dance sat­
isfied some deep need not met by the more formalized 
and intellectualized practices of the church. In any 
case, despite edicts and bans, dance flourished»^
Dance in the medieval period flourished both as an 
art and as a group activity» The dance was being performed 
in drama where only the select participated. The dances 
idiich were done as communal activity were the beginning of 
our folk dancing. B. A. Badir comments on the medieval 
period in the following statements
During medieval times there is much evidence that 
the dance miming of the Dark Ages found its way into 
more organized forms of drama such as the mystery and 
miracle plays. Dance itself went on in the form of 
folk dancing that is similar to idiat we can observe 
among the peasantry of ^European nations today» Folk 
dsoice forms persist in Europe where the agricultural 
communities in idiieh they developed, have persisted» 
Folk, like tribal dance, is a communal activity in 
Mhich all the group, both young and old participate» 
Small youngsters, too young to join in the dancing of 
their elders watch the festivities. Without the need 
of direct tuition they learn the dances and carry on the tradition.6
During the Benaissance period the dance took on a
^ Ibid.. P» 1̂ 9»
^ Ibid.. P» 50»
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new form called court dancing, stemming forth from the folk 
dance• Again court dancing was participated in by the 
people as a group and not by a few experts performing for 
the spectators. These courtly dances were being accepted 
by the upper class, including nobles, kings, and land­
owners. Badir had this to say about the Renaissance period:
. . .  The predominant form in this period was court 
dancing. From Spain, France, Italy, Germany and England 
come records that show the development of dance in the 
courts. The records also indicate that court dancing 
stemmed from the folk and was a modified version of the 
latter. Court dancing, like primitive and folk dancing 
was still an activity for groups of people to partici­
pate in. But no longer did the dancers work for the 
community. Like the folk, vdio have forgotten the mean­
ing of their dances, the nobles danced for pleasure.7
In the Renaissance period, work was begun in the 
teaching of the dance. R. A. Radir found, ^The earliest 
known teacher of dance iKho has left a record of his work 
was Guglielmo Ebreo, William, the Jew, vho tau^t the noble 
youth in the house of Lorenzo, the Magnificent.”®
In England today on the first of May a pole about 
■which dancing is done is erected and decorated. Tracing 
this back through history, the pole about which people of 
that time danced was previously a new tree symbolizing 
young and new life*^ There may be found even now in part* 
of Russia and France the dancing around a gaily decorated 
May-pole.
V Ibid.. p. 52.
® Loc. elt.
9 p. 50.
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The fire rituals in parts of Belguim, Prance, 
Switzerland, and Germany are carried on today. On the 
first Sunday in Lent fires about idiich the villagers dance 
are kindled. The belief of the fire rituals was the live­
lier the dance around the fire, the better the crops would 
be the following year»^^
United States. The earliest history of dancing found 
in the United States would be that of the American Indian* 
Most of the dances that the Indians executed had a specific 
purpose. According to Emil Batht
The American Indian tribes in their dances illus­
trate this tendency of primitive people to express 
their life experiences in dance form, for their dances 
reflect all phases of Indian life; religion, the chase, 
peace and war, corn planting, harvesting and other 
customs* Each dance has its definite meaning and re­
flects age-old mores. Ho doubt, it brought pleasure 
and satisfaction to the dancer and the observer alike, 
as it was danced to the beat of the tom-tom*
Even now, in the twentieth century, the dances of the 
American Indians have ritualistic significance; idiereas the 
folk dances have long since lost their ritualistic impor­
tance and are now done purely for enjoyment. Buth A* Badir 
statesr
Folk dancing long ago lost for most people its 
ritualistic significance* But people continued to 
participate in it because it was a good thing to do.
In the dance they forgot their cares; they found joy 
in the rhythmic swing of movementj they grew in kin­
ship with their fellows* Thus the dance of the Occident
10 p. 51*
11 Emil Bath, The Folk Dance jji Education (Min­
neapolis t Burgess Publishing Company, 1939)> P* 1#
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became, for the first time in its long history, social 
and recreational in nature*12
Time plays an important part in the development of 
our dances* Those udiich are considered the modern dances 
of today will become, for those in the future, their folk 
dances. This is better explained by Emil Rath in the fol­
lowing statementr
Many of the folk dances of today were the popular 
social dances of yesterday. Althou^ danced and sung 
on the village green instead of on the ball-room floor, 
they were, nevertheless, social in nature in a similar 
sense as the social dances of today, some of idiich may 
become the folk dances of the future. The ball-room, 
idiich is generally associated with our social demces, 
was of later origin of many folk dances. It was first 
used for some kind of ball game rather than dancing, 
idiich gave it the name. Dancing was practiced out­
doors and in social groups, for recreation, and at 
celebrations.13
Prior to the twentieth century the dance was un­
important in the United States. In view of the Puritan 
tradition there was relatively little dancing in the early 
period of the country. However, the southern aristocrats 
were dancing the minuet of the European courts. In the 
nineteenth century and later, square dancing and round 
dancing became popular* In the first decade of the present 
century folk dancing was introduced into the schools, and 
it has been continued as a part of the physical education 
program in most parts of the country since that time*!^
12 Radir, cit.. p. $1.
13 Rath, qsl* ÜÜ*, p. iv.
H- LaSalle, cit.. pp. 1-2*
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Dissatisfied with the restrictions of the ballet, 
an American named I sab ell Duncan led a movement to develop 
a more natural type of dance* Later artists searched for 
forms more expressive of their times* Thus began the devel­
opment of the modern dance as it is known today* Even 
though the dance is still in a transitional stage, there has 
been an increasing public interest, both in contemporary 
concert dance and in folk forms known to America*
Probably one of the main reasons the dance has re­
tained such an important function in the lives of the 
people of today, as well as in the past, can best be stated 
by Emil Hath in the following statement?
« • » The significance of the popularity of rhythmic 
motion among people of the past--and of today--is to be 
found in the great satisfaction, the physical well-being 
and pleasure produced by them; i.e* in a biological and 
psychological basis*lo
II* G E A m im  PHILOSOPHIES A3SD TREED8 
OF HHYTHMICAL ACTIVITIES
Formerly education was primarily concerned with the 
teaching of the three H'sf shereas now, since people are 
living in a socialized society, they must also concentrate 
on the social development of the individual* As many young­
sters are not tau^t social graces in the home, the school 
must take over this training as one of its responsibilities* 
The child begins learning these social graces in the elemen-
LaSalle, loo, cit.
Rath, an* P* 1*
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tary grades and continues throng the intermediate and 
secondary levels. Winifred Van Hagen, Gene vie Dexter, and 
Jesse Peiring Williams say:
The foundation for using leisure time enjoyably 
and profitably in physical activity must be laid during 
the years of elementary schooling, since many physical 
activities learned during school days will provide keen 
enjoysent not only then but during adulthood. Among a 
few to be mentioned are quoits, tennis, shuffleboard, 
volleyball, handball, table tennis, paddle tennis, arch­
ery, croquet, swimming, badminton, and rhythmical activ­
ities, including natural and creative rhythms, social 
dancing, folk, games, and dances.^7
A big problem faced educators as they attempted to 
teach social graces in segregated schools. For this problem 
to be met properly a practice had to be revised in inte­
grating the boys and girls into a coeducational school. 
Special teachers were engaged for purposes of Instructing 
the boys and girls in physical education classes. A quote 
from Anne Schley Duggan, Jeanette Schlottmann, and Abbie 
Hut ledge describes the beginning of the coeducational hi^i 
school r
A coeducational h i ^  school was opened in Provi­
dence, Hhode Island, as early as I8l|.3* After that 
time, new schools were founded for both sexes, and the 
coeducation of boys and girls became a well-established 
practice. In time, physical education was added to the 
school curriculum. In the upper elementary grades and 
junior h i ^  schools, special teachers were employed - a 
man for the boys, a woman for the girls - and the two 
sexes were again separated for their activities in this 
particular field. The separation of the sexes was based 
upon the assumption of certain anatomical and physio­
logical differences necessitating a different kind of
Winif re d Van Hagen, Gene vie Dexter, Jesse Peiring 
Williams, fbyglcftl iSAacflipa la lha EiameatAry School. (Sacramento: California State Department of Education,
1951), p. 1̂ 3.
— lij. —
physical education. Hhile the assumption was sound with 
respect to a few activities in physical education^ it 
was unsound in that it resulted in the extreme practice 
of separating boys and girls for all physical education 
activities.lG
One of the goals of progressive modem education is 
to develop the iriiole person. An individual should become 
acquainted with many different experiences and from these 
experiences mold a fuller personality. Ruth Lovell Murray 
states that dance does this:
As education becomes more and more an integrated and 
enriching development of the total personality, those 
experiences which involve the idiole self in expressive 
and constructive activities assume special significance. 
IDance can do this, and perhaps better than most projects 
with idaich children are involved in school. It can open 
the doors to new experiences and can add emotional in­
tensity and meaning to old ones. It can serve as a 
truly recreative activity, but even more as a province 
of expressive and aesthetic action.19
Of the many dances the folk dance lends itself more 
to group participation. Participants can become better 
acquainted throu^ the cooperative type of spirit and mood 
produced in executing the folk dance. This has been found 
especially to be true in the past few years since the trend 
of folk dancing has spread across the nation. Emil Rath 
states:
The socializing value of folk dancing has long been 
recognized. This is inherent in the nature of the dance 
for, with a few exceptions, it is a group dance; it can­
not be performed alone. The Joyful mood aroused by the
1Ô Anne Schley Duggan, Jeanette Schlottmann, Abbie Rutledge, The Teaching Folk Dance, (New York: A. S.
Barnes and Company, Inc., l%8)7p/q.7»
19 Ruth Lovell Murray, Dance in Elementary 
tion (New York: Harper and Brothers, 1953), p. 11.
" -
dance enhances the social aspect. Persons become tol­
erant and cooperative. These facts can be seen readily 
idien groups are dancing. In this respect, the folk 
dance produces distinct social and re-creational 
values.20
Our society today has changed much from the society 
of yesterday. Even if the people were to turn back the 
pages of time as far as primitive man, society was very much 
different from ours today. Ruth Anderson Radir says:
Primitive man needed no recreation. For as he 
**worked" in dance he was re-created. Even the more 
monotonous toil of planting, harvesting, winnowing and 
grinding the grain, engaged the shole man and was 
carried on as a group activity with ensuing social sat­
isfactions. Man had not yet gotten beyond himself in 
terms of evolving a way of life unsuited to the laggard 
body. He was continuously living, instead of working 
long hours of the day in order to live for the few 
remaining hours. His dance, to give him control over 
an unpredictable environment, was a part of this liv­ing# 2l
Society today is witnessing a new trend in this era# 
The trend of today is growing away from physical exercise 
and physical-active recreation# Many people now are en­
joying an inactive recreation such as television, movies, 
cards, driving, flying, reading, listening to the radio, and 
watching sport events. Throu^ this type of activity, 
people, vhether young or old, do not have a satisfactory 
outlet for emotional and physical tension. Emil Rath* s 
comment especially relates to this subject:
For adults, frequent and regular participation in 
folk dances will keep them physically fit, idiich means
20 Rath, ÜÜ., p# 6#
21 Radir, cit.. p. %i|.#
- i6 -
good health. The large variety of educational values 
growing out of the practice of folk dances emphasizes their importance in education.22
Especially in the larger cities people do not find 
the same social relationship that others do in the smaller 
communities and in early history* To many of the people 
living in larger cities, the home is merely a place to eat 
and sleep and not a place for social entertainment. Wini­
fred Van Hagen, Genevie Dexter, and Jesse Peiring Williams 
have this statement to make concerning families in larger 
cities;
Modern apartments and the cramped living quarters 
of small homes do not permit the normal neighborhood 
social gatherings customary in the earlier history of 
this country. The social experiences of school life 
should help especially those boys she have no sisters and those girls sho have no brothers.23
With the influx in population leading to overcrowded 
housing and educational facilities, people also find an in­
crease in undesirable situations in society. To bring about 
a decrease in these undesirable situations more programs 
such as rhythmical activities must be started in the
schools. Duggan, Schlottmann, and Eutledge have this to
say;
Modern educators are becoming increasingly con­
cerned with the problem of developing programs con­
ducive to the integration of the individual graduated 
from any given educational level. Their interest in 
this regard has been aroused by the somewhat startling 
statistics with respect to the increase of juvenile
2É Rath> ÛP.. p. V.
23 Van Hagen, Dexter, Williams, cit.p pp. 19-20.
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delinquency, adult crime, divorces and broken homes, 
mental, nervous, and functional diseases, and all 
other concrete evidences of emotional maladjustments 
and failure to meet the problems of everyday living In 
an objective, straightforward, and socially approved 
fashion. Their concern Is hel^tened further by the 
realization that, since Ulorld War XI, this problem of 
social maladjustment has become more acute In the United 
States than at any previous tlme.^
Dance tau^t In coeducational schools can aid people 
throu^out life. Such activity offers students and adults 
a release for mental tension. Participation In rhythmical 
activities helps people to stay physically fit. Through 
group dances people make new acquaintances. More than ever 
educators are considering the trend toward teaching rhythmi­
cal education In the school as an Important one.
^  Duggan, Schlottmann, Rutledge, on. clt.f p. 1̂ 5*
CHAPTER III 
SBCXJHING DATA
RHYTHMICAL ACTIVITIES SURVEY LESCRIPTIOHS AND TABLES
SOME RESPONSES OP THE LINCOLN JUNIOR HIGffi SCHOOL STUDENTS
I. SECURING DATA
gRqRtlonnaire. The statistical data used In this 
paper was gathered from a rhythmical activities question­
naire vhlch was carefully prepared and then submitted to a 
number of qualified teachers for their criticisms* See a 
copy of this questionnaire In the Appendix.
After the questionnaire was approved. It was admin­
istered to seventh, eighth, and ninth grade students of the 
Lincoln Junior H l ^  School. To be assured that all students 
had participated In all of the activities listed on the 
questionnaire. It was administered two weeks before the end 
of the 19$3-$4 school year.
Of the l,^j6 students enrolled In the Lincoln Junior 
H l ^  School, 1,289 students filled out the questionnaire.
The largest number of students In one class filling out 
the questionnaire was the ninth grade with 52i|.. One hun­
dred el^th-seven students were excused from the rhythmical 
activities program. A distribution of the number enrolled 
and excused In the various grades Is shown In Table I.
II. RHYTHMICAL ACTIVITIES SURVEY- -DESCRIPTIONS AND TABLES 
rhythmical activities iaWlA. As shown In
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TÂBiæ I
NQMBEE OF BOYS ÀHD GIRLS ENROLLED 
AND EXCUSED IN THE SEVENTH, EIŒTH, AND NINTH 
GRADE RHYTHMICAL ACTIVITIES CLASSES
Bovs
Enrolled
Girls
Grade 7 Grade 8 Grade 9 Grade 7 Grade 8 Grade 9 Total
212 17? 260 198 18© _ 26i|. 1289
Bays
Excused
Girls
Grade 7 Grade 8 Grade Q Grade 7 Grade 8 Grade Q Total
2© k6 21 27 16 17 187
_studentA in school - 1. k76---
Table I, of the l,^j6 students enrolled in the Lincoln 
Junior High School, 1,289 or 86,6^ per cent, filled out the 
questionnaire included in this survey#
A total of 187 students were excused for various 
reasons. For the reader to better interpret these ex­
cuses the various reasons are defined asr (1) Medical—  
students with a physical defect, i.e., heart murmur, frac­
tured fibula; (2) Beligieus— students affiliated with a 
religion opposing any form of rhythmical activities; (3)
Home lunch— seventh and ei^th grade students excluded from 
physical education because they have requested one and one- 
half periods for home lunch, thus minimizing daily class 
periods to the required academic courses; (î ) Early bus- 
seventh and eighth grade students scheduled to ride an early 
bus for transportation home must leave school one period 
(idaich ordinarily would be their physical education period) 
before final dismissal bell; (5) Band— seventh and ei^th
— 20 “•
grade students carrying a heavy schedule request band in 
place of physical education*
Of the total number of students enrolled in the 
school, the ei^th grade had the largest percentage of 
students excused from rhythmical activities with eighty- 
two, or 20*28 per cent* The ninth grade had the smallest 
percentage with fifty-eight, or 10*38 per cent excused*
Table II shows that out of the I87 students, or 
12*66 per cent, excused from rhythmical activities, that 
medical excuses, with sixty-nine, or ^*6? per cent, were 
most prevalent and that religious excuses with forty-seven, 
or 3#11 per cent, ranked second* The largest number or re­
ligious excuses was received from the ninth grade girls with 
twenty, or 7*57 per cent, excused* The seventh grade had 
the least number excused for this reason with only three 
boys, or 1*71 per cent, being excused* Eefer to Table II*
As shown in Table III the Bunny Hop was a favorite 
with the boys with a total of 85*33 per cent of the seventh, 
70.28 per cent of the ei^th, and 75*00 per cent of the 
ninth grade boys rating it one of their five choices* The 
boys# second favorite was the Waltz with a total of 57*5̂ 1- 
per cent of the seventh, 60*00 per cent of the ei^th, 70*26 
per cent of the ninth grade boys rating it one of their five 
choices* The Pox Trot rated third with the boys* A total 
of 51*88 per cent of the seventh, 52*00 per cent of the 
eighth, and 66.92 per cent of the ninth grade boys selected 
the Pox Trot as one of their five choices* The Polka rated
-  21  -
TABLE II
PREQOEKCY DISTRIBUTION OP RHYTHMICAL ACTIVITIES 
EXCUSES UNDER GRADE CATEGORIES
Excuses ner grade
Boys Girls
Excuses 7 8 9 7 8 9 Total
Number of students
Medical 6 8 13 8 17 17 68Religious k 3 3 8 k 20 k lHome Lunch 11 k 15Early Bus 8 23 11 11 53Band 2 1 3
Total 20 i}.6 21 27 36 37 187
Percentage of students
Medical 
Religious 
Home Lunch 
Early Bus 
Band
2.83 4.27 1.88 1.71 
6.28 
3.77 13.14 
.94 .27
2.00
3.07 fcH;
2.22
9.442.22
2.22 
6.11
6.43
7.27 4.673.111.02
3.23.20
Total 9.43 26.28 8.07 13.63 20.00 14.01 12.66
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fourth, with the boys. A total of i|.7.l6 per cent of the sev­
enth grade, 57.ll|. per cent of the eighth grade, and $8.07 
per cent of the ninth grade boys selected the Polka as one 
of their five choices.
One of the rhythmical activities idiich was not a 
favorite with the boys was Hitsitty Hotsitty. A total of
6.8$ per cent of the eighth and 9*23 per cent of the ninth
grade boys rated Hitsitty Hotsitty as one of their five 
choices» The Emlia Polka did not rate a favorite with the 
boys. A total of 6.28 per cent of the eighth and 3.^6 per 
cent of the ninth grade boys selected the Emlia Polka as one 
of their five choices. A total of 1.71 per cent of the
eighth and 3.81f per cent of the ninth grade boys rated
Josephine as one of their five choices, which shows it was 
not a favorite of the boys. A total of per cent of the
seventh, 2.8$ per cent of the eighth, and 6.$3 per cent of 
the ninth grade boys selected Dili Marlene as one of their 
five choices. A total of 6.13 per cent of the seventh, 2.28 
per cent of the eighth, and 6.$3 per cent of the ninth grade 
boys selected the Hye Waltz as one of their five choices.
A total of 9*71 per cent of the eighth, and 11.$3 per cent 
of the ninth grade boys rated the Blackhairic Waltz as one of 
their five choices.
Table III also indicates, in a number of dances, 
that interest lessens as the boys grow older. This lack of 
interest is shown in the Virginia Heel, Heel and Toe Polka, 
and Oh Johnny. A total of 27.63 per cent of the seventh.
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and 31̂ -.85 per cent of the eighth grade boys rated it as one 
of their five choices; idiereas only a total of 11*53 per 
cent of the ninth grade boys rated it as one of their five 
choices. A similar indication is seen in the Heel and Toe 
Polka. A total of 34*90 per cent of the seventh, 25.14 per 
cent of the ei^th, and 17.69 per cent of the ninth grade 
boys rated it one of their five choices. A total of 55.66 
per cent of the seventh, 45.71 per cent of the eighth, and 
38.84 per cent of the ninth grade boys rated Oh Johnny as 
one of their five choices.
The Waltz received increased interest as the boys 
grow older. A total of 57.54 per cent of the seventh, 6O.OÔ 
per cent of the ei^th, and 70.26 per cent of the ninth 
grade boys rated the Waltz as one of their five choices.
In Table IV the Bunny Hop, WSltz, Pox Trot, and All- 
American Promenade were favorites for the seventh, ei^th, 
and ninth grade girls. A total of 94*44 par cent of the 
seventh, 77*77 per cent of the eighth, and 73.48 per cent of 
the ninth grade girls rated the Bunny Hop as one of their 
five choices, idiich made it the top favorite. Second choice 
was the Waltz. A total of 68.68 per cent for the seventh, 
66.11 per cent for the ei^th, and 72.34 per cent for the 
ninth grade girls rated the Waltz as one of their five 
choices. The Fox Trot was rated third by the seventh, 
eighth, and ninth grade girls. A total of 54*49 per cent 
of the seventh, 51*11 per cent of the eighth, and 53*75 
per cent of the ninth grade girls selected the Fox Trot as
TAULE 111
BOYS' EVALUATION OF THE RHYTHMICAL ACTIVITIES 
TAUGHT IN THE SEVENTH, EIGHTH, AND NINTH 
GRADES OF THE LINCOLN JUNIOR HIGH SCHOOL
Dance
Grade 1 2
Boys ' 
3
Evaluation
.4 5 Total
Percentage 
of Totals
Square Dance 7 th 33 20 23 20 26 112 52.83^
8 th 26 il; 17 10 15 82 46.85
9th 25 13 22 23 26 109 41.92
Virginia Reel 7 th 6 Ik 11 11 17 59 27.63
8 th 6 1Ï 20 9 12 6i 34.85
9th 2 6 7 10 5 30 11.53
Polka 7th l6 17 22 21 24 100 47.16
8 th 17 20 19 33 11 100 57.14
9 th 29 31 37 28 26 151 58.07
Heel and Toe Polka 7 th k 12 Ik 21 23
&
34.90
8 th 2 6 6 14 16 25 .14
9 th 7 6 5 11 17 17.69
Sentimental Journey 7 th None
8 th k k k 11 11 34 19.43
9 th 9 0 7 11 13 48 10,46
Hitsitty Hotsitty 7 th None
8 th 1 1 k 3 3 12 6.85
9 th 0 3 5 10 24 9.23
Emlia Polka 7th None
8 th 0 k 0 0 7 11 6,28
9 th 1 3 0 2 3 9 3.46
Schottische 7 th k 1 k 6 8 23 10.84
8th 6 2 2 4 4 18 11.28
9th k 6 11 7 10 38 14.61
Calif, Schottische 7th 1 1 3 1 4 10 4 .7 1
8 th 1 k k 8 5 22 13.17
9th 0 k 3 9 18 34 13.70
Oh Johnny 7 th 12 22 36 26 22 118 55.66
8th I6 13 15 13 23 80 45 .71
9 th 12 12 l6 23 38 101 38.84
All-Am, Promenade 7 th 13 7 6 i6 18 6o 28,30
8 th 8 8 Ik 12 14 56 32 .00
9 th 11 12 15 27 19 84 32.30
Josephine 7 th 0 0 0 0 0 0 .00
8 th 0 1 1 0 1 3 1.71
9 th 0 1 3 3 3 10 3.84
Dili Marlene 7 th 1 1 1 5 1 9 4 .2 4
8th 0 0 2 1 2 5
9 th 1 5 7 3 1 17 6.53
Patty Cake Polka 7 th h 9 10 19 17 59 27.83
8 th None
9th None
Waltz 7 th 31 3k 17 25 15 122 57.54
8 th 3k 29 20 9 13 105 60.00
9 th 7k 56 24 14 21 189 70.26
Rye Waltz 7 th 1 1 2 8 1 13 6.13
8th 0 1 1 1 1 4 2.28
9 th 0 3 3 5 6 17 6.53
Blackhawk Waltz 7th None
8 th 0 3 6 7 1 17 9.71
9th 2 7 7 11 2 29 11.53
Fox Trot 7th 21 2k 32 19 i4 110 51.88
8 th 22 1Ï 21 17 17 91 52.00
9 th 55 3k 41 23 21 174 66,92
Bunny Hop 7 th bk 50 31 14 22 181 85.33
8 th 31 36 18 21 17 123 70.28
9 th 28 50 49 45 23 195 75.00
NOTE: The numbers In the table represent the evaluation of the activities as;
1, first choice; 2, second choice; 3, third choice; 1+, fourth choice; $, fifth 
choice.
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one of their five choices. A total of ^6.^6 per cent of the 
seventh, ^1*66 per cent of the eighth, and 1|.7.̂6$ per cent of 
the ninth grade girls rated the All-American Promenade as 
one of their five choices. The All-American Promenade was 
placed fourth as a favorite selection in rhythmical activi­
ties by the girls.
The rhythmical activities idaich did not rate a favor­
ite with the girls in the seventh, eighth, and ninth grades
were Emlia Polka, Hitsitty Hotsitty, Josephine, Lili Marlene, 
Rye Waltz, and Blackhaidc Waltz. A total of 1*66 per cent of
the ei^th and .75 per cent of the ninth grade girls rated
the Emlia Polka one of their five choices. A total of 6.11
per cent of the eighth and 8.71 per cent of the ninth grade
girls rated Hitsitty Hotsitty as one of their five choices* 
Josephine was rated by per cent of the eighth and 8*33
per cent of the ninth grade girls as one of their five
choices. A total of 8.99 per cent of the seventh, 5*55 per 
cent of the eighth, and 6.^3 per cent of the ninth grade 
girls rated Lili Marlene as one of their five choices* Rye 
Waltz was rated by 8.08 per cent of the seventh, 3*33 per 
cent of the eighth, and per cent of the ninth grade
girls as one of their five choices. A total of 5*00 per 
cent of the eighth and 13*23 per cent of the ninth grade 
girls rated the Blackhaidc Waltz as one of their five 
choices.
Table IV indicates the girls have less interest in 
the Virginia Reel, Heel and Toe Polka, and Bunny Hop the
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older they grow. A total of 3k-*3h P®^ cent of the seventh, 
23*33 per cent of the eighth, and 12.50 per cent of the 
ninth grade girls rated the Virginia Reel as one of their 
five choices. A total of l{-9*2l̂  per cent of the seventh,
17*22 per cent of the eighth, and 13*25 per cent of the
ninth grade girls rated the Heel and Toe Polka as one of 
their five choices* A total of 9̂ *l|i4. per cent of the sev­
enth, 77*77 per cent of the ei^th, and 73»^8 per cent of 
the ninth grade girls rated the Bunny Hop as one of their 
five choices*
A few dances indicated a small increase in interest 
as the girls grow older. Oh Johnny was one of the rhythmi­
cal activities in which the girls indicated an increased 
interest. A total of i|.0.90 per cent of the seventh, 39»Ml- 
per cent of the eighth, and i|.7*73 per cent of the ninth 
grade girls rated Oh Johnny as one of their five choices*
The increase in interest from the seventh to ninth grade was 
6*83 per cent. A sharp increase is found in the Polka from 
the seventh to the eighth grade girls* A total of 33*33 per 
cent of the seventh and 51*11 per cent of the ei^th grade 
girls rated the Polka as one of their five choices. There 
is an increase in interest ef 17*78 per cent*
A greater interest is indicated by the girls in the 
All-American Promenade than by the boys. A total of ^6.^6 
per cent of the seventh, ^1.66 per cent of the eighth, and 
1+7*65 per cent of the ninth grade girls rated the All-Amer­
ican Promenade as one of the five choices as compared to a
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total of 28*30 per cent of the aeyenth, 32*00 per cent of 
the eighth* and 32*30 per cent of the ninth grade boys rated 
the All-American Promenade as one of their five choices* A 
total of 27*83 per cent of the seventh grade boys compared 
to 16.16 per cent of the seventh grade girls rated the Patty 
Cake Polka as one of their five choices*
Table V shows the reasons idiy the boys In the various 
grades chose certain rhythmical activities* The seventh 
grade boys Indicated "fast rhythm" as their first reason for 
having selected various rhythmical activities with a per­
centage of 20$*l8 or i|.35 times. The seventh grade boys 
Indicated "easy to do" as their second reason for having se­
lected various rhythmical activities by a percentage of 
17%*$2 or 370 times. The reason least chosen by the seventh 
grade boys was "small size classes" with a percentage of 
9«90 or 21 times.
The el^th grade boys Indicated "fast rhythm" as 
their first reason for having selected various rhythmical 
activities with a percentage of 200.57 or 3?1 times. The 
el^th grade boys Indicated "easy to do" their second reason 
for having selected various rhythmical activities with a 
percentage of 17^^85 or 306 times. The reason least chosen 
by the el^th grade boys was "small size classes" with a 
percentage of 12.00 or 21 times.
The ninth grade boys Indicated "fast rhythm" as their 
first reason for having selected various rhythmical activi­
ties with a percentage of l83*4& or 1̂ 77 times. The ninth
TABLE IV
GIRLS' EVALUATION OF THE RHYTHMICAL ACTIVITIES TAUGHT IN THE SEVENTH, EIGHTH, AND NINTH 
GRADES OF THE LINCOLN JUNIOR HIGH SCHOOL
Dance
Grade 1 2
Girls
3
' Evaluation
1+ 5 Total
Percentage 
of Totals
Square Dance 7 th 21+ 12 13 18 21 88 1+1+.1+1+̂
8 th 19 17 15 11 21 83 1+6.11
9 th 17 13 14 13 25 82 31.06
Virginia Reel 7th 3 11 1^ 18 22 68 31+.31+8 th 3 Q 6 10 11+ 1+2 23.339 th 5 0 9 8 5 33 12.50
Polka 7th 10 11 16 1^ 15 66 33.338 th 21 12 20 16 23 92 51.119 th 17 35 29 22 27 130 1+8 .24
Heel and Toe Polka 7 th Q 2 17 12 12 52 1+9.21+8 th 0 2 6 9 8 31 17.229 th 5 6 9 7 7 31+ 13.25
Sentimental Journey 7 th None
11+8 th 8 6 12 11 51 28.809th 8 20 19 17 11+ 78 25 .75
Hitsitty Hotsitty 7 th None8 th 2 1 1+ 3 1 11 6.119 th h 6 5 8 0 23 8.71
Emlia Polka 7th None 1.668 th 0 0 1 0 2 39 th 0 1 0 1 0 2 .75
Schottische 7th 9 6 6 9 10 1+0 20.208 th 1 3 3 5 1+ 169th 2 5 1+ 6 19 35 13.26
Calif. Schottische 7 th 2 1 3 9 8 23 11.618 th 0 7 5 10 8 30 16.669th 6 5 8 7 11 37 il+.oi
Oh Johnny 7 th 11 11 26 19 11+ 81 1+0.908 th iL 12 15 17 13 71 39.1+1+9 th lé 18 25 31 3I+ 126 1+7.73
All-Am. Promenade 7 th 13 25 11+ 21 19 92 1+8.1+68th 10 14 21 19 11 75 1+1.669 th 25 23 18 32 27 125 1+7.65
Josephine 7th None + .0I+8 th 0 3 3 1 1 89 th 1+ 5 1 1+ 8 22 0.33
Lili Marlene 7 th 2 3 2 6 1+ 17 8^98 th 0 3 2 3 2 109th 1 2 3 k 7 17 6.1+3
Patty Cake Polka 7 th 1+ 9 5 5 9 32 16.168 th None9 th None
Waltz 7 th 33 27 25 27 21+ 136 68.638 th 27 31+ 26 20 12 119 66.119 th 71 1+0 33 23 21+ 191 72.31+
Rye Waltz 7th 1 5 1+ 3 3 16 8.088 th 0 1 1 1 3 69 th 0 1+ 2 3 3 12 I+.5I+
Blackhawk Waltz 7 th None8 th 2 0 2 2 3 9 5.009 th 8 1+ 10 10 3 35 13.23
Fox Trot 7 th 11 29 25 19 19 103 5I+.I+98 th 18 18 18 19 19 92 51.119th 37 27 28 30 20 1I+2 53.75
Bunny Hop 7 th 67 55 28 20 16 187 9I+.I+I+8 th 1+9 35 18 18 20 iLo 77.779 th 37 1+5 1+1+ 36 32 191+ 73.1+8
NOTE: The numbers In the table represent the evaluation of the activities as;
1, first choice; 2, second choice; 3» third choice; i|., fourth choice; 5» fifth 
choice.
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grade boys indicated "choice of partners" as their second 
reason for having selected various rhythmical activities 
with a percentage of 1^^.7& or 3^9 times. The reason least 
chosen by the ninth grade boys was "small size classes" with 
a percentage of 33.81|. or 88 times*
The seventh grade boys did not use "choice of record" 
for a reason as often as the ninth grade boys— the seventh 
grade boys having a percentage of 90*56 or 192 times and 
ninth grade boys having a percentage of 123*1̂ 5 or 321 times* 
The seventh grade boys used "easy to learn" for a reason 
more often than the ninth grade boys--the seventh grade boys 
having a percentage of l61̂ *62 or 3h\S times and the ninth 
grade boys having a percentage of 111*92 or 291 times#
Table VI indicates the reasons idiy the girls in the 
various grades chose certain rhythmical activities* The 
seventh grade girls indicated "fast rhythm" as their first 
reason for having selected various rhythmical activities by 
a percentage of 201.^1 or 399 times. The seventh grade 
girls indicated "easy to learn" as their second reason for 
having selected various rhythmical activities by a percent­
age of 169*M̂ . or 335 times* The reason least chosen by the 
seventh grade girls was "small size classes"' with a percent­
age of 12*62 or 25 times#
The ei^th grade girls indicated "fast rhythm" as 
their first reason for having selected various rhythmical 
activities by a percentage of 197*22 or 355 times# The 
eighth grade girls indicated "choice of record" as their
Large size classes fvicucv, <uo o o o H  O O  O C O M OfVJOO o o o vorn^ C u\cG
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second reason for having selected various rhythmical activi­
ties by a percentage of 167*22 or 301 times* The reason 
least .chosen by the ei^th grade girls was "small size 
classes" with a percentage of 6.66 or 12 times*
The ninth grade girls indicated "fast rhythm" as 
their first reason for having selected various rhythmical 
activities by a percentage of 170.2^ or i|.73 times. The 
ninth grade girls indicated "choice of records" as their 
second reason for having selected various rhythmical activi­
ties by a percentage of 157*?7 or l̂.l6 times. The reason 
least chosen by the ninth grade girls was "small size 
classes" with a percentage of 12.87 or 3^̂- times*
The ninth grade girls indicated "choice of records* 
for a reason more often than the seventh grade girls--the 
ninth grade girls having a percentage of 157*57 or l|.l5 times 
and the seventh grade girls having a percentage of 101*01 or 
200 times. The seventh grade girls indicated "easy to 
learn" for a reason more frequently than the ninth grade 
girls— the seventh grade girls having a percentage of l69#l|i|. 
or 335 times and the ninth grade girls having a percentage 
of 115*53 or 301 times. The seventh grade girls indicated 
"easy to do" for a reason more frequently them the ninth 
grade girls, the difference being 39*77 per cent* The sev­
enth grade girls had a percentage of l^B.^8 or 29if times 
compared to IO8.7I per cent or 207 times by the ninth grade 
girls.
The boys rated rhythmical activities sixth in com-
THE GIRLS' REASONS FOR SELECTING 
THE VARIOUS DANCES
7th 18 
8th 35 
9th 23
Square Dance 10 20 1
2010
Virginia Reel
Polka
Heel and Toe 
Polka
Sentimental
Journey
Hitsitty
Hotsitty
Emlia Polka
Schottische
California
Schottische
Oh Johnny
All-American
Promenade
Josephine
Llll Marlene
Patty Cake Polka
Waltz
Rye Waltz
7th 
8 th 
9th
7th 
8 th 
9th
7th
8th
9th
7th 
8 th 
9th
7th
8th
9th
7th
8th
9th
9th
7th
8th
9th
7th 
8 th 
9th
7th
8th
9th
7 th 
8th 
9th
7th
8th
9th
9th
7th
8 th 
9th
7th 
8 th 
9th
13
13
3
1720
32
10
^6
None
28
37
None
k
13
None1
0
10
5 
11
16
38
1
None
6 
710
5None
None
22
52 
5
Pox Trot
Bunny Hop
7th 26 
8th 31 
9th kS
10
7
3
5
7
9
5
32
8
3
7:15
815
1
0
1
Blackhawk Waltz 7th None
8th 2 2
9th 16 1
13
118
3
16
26
28
26
3
li
7th 20 10
8th 38 29«h 50 16
10
6
3
3
à
k
12
1:
62Ifl
79
I
3
310
i
'4
202332
20
614
1:
02
9
9
9II
2
6
50
5
15
27
2
4
28u
22
129Ï
5
0
16
19
19
31
26
16
17
251615
18
30
9
9
II
1
7
50
3
12
0
0
I
39 7 10330 0 82
29 1 99
22
ÎÎâ
23
26
813
00
10
10
14
33
26
17
28
22
32
3
13
1
52
4
3 
7
30
43
66Ü
0
0
5
3
7
2
1
3
1015
30
10
00
90
4
90
2
2
1711
27
15
1
1
18l;22
Total 7th 200 88 200 29L
101,01 Mv.liij. 101.01 148,40 135 335 137 25 963.18 201,51 169,44 69.19 12,62 4 8 ,4 8399
8th 301 65 190 218 151 355 207 94 12 63167,22 36,11 1 05 ,55 121,11 83.88 197.22 115.00 52.22 6 ,6 6 35.00
9th 416 120 267 287 248 473 301 182 34 88
____________________157.57 45.45 101,13 108,71 93 .93 170.24 115.53 68.93 1 2 ,87 33.33
■OTBt Baeh girl selected two reasons for each of her five choices of the 
various dances.
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parison to the other activities offered in the physical 
education program. A total of i|.6 boys, or 7.10 per cent, 
rated it first. In breaking this down I9 boys, or 7*30 
per cent of the ninth graders, chose it as first; thirteen, 
or 7*^Z per cent, of the ei^th graders chose it as first; 
and 1I4., or 6.60 per cent, of the seventh graders chose it 
as first.
Basketball was rated first with 260 boys, or ^1.11 
per cent, chosing it as first. Fist soccer was rated second 
with 100 boys, or 1$.^^ per cent, choosing it as first. 
Placing third was kick pin baseball with 6l boys, or 
per cent, choosing it as first. Volleyball was rated fourth 
with 55 boys, or 8.50 per cent, choosing it first. Rating 
fifth place was boxing with 51 boys, or 7.88 per cent, 
choosing it first. Wrestling was rated seventh with 36 
boys, or 5*56 per cent, choosing it first. Rated eighth was 
tumbling with 31 boys, or if.79 per cent, choosing it first. 
Refer to Table VII concerning this information.
In the girls* evaluation of rhythmical activities! 
in the Lincoln Junior High School» a total of 273 girls, 
or i|̂ .52 per cent, rated it first. In breaking this down, 
there seems to be more interest in rhythmical activities 
from the ninth grade girls than from the seventh and ei^th 
grade girls. In the ninth grade II9 girls, or ^5.07 per 
cent, rated rhythmical activities first; in the eighth grade 
80 girls, or per cent, rated it first; in the seventh
grade 7l|. girls, or 37.37 per cent, rated it first.
TABLE VII
BOYS' EVALUATION IN NUMBERS AND PERCENTAGES OF THE 
VARIOUS ACTIVITIES OFFERED IN THE BOYS' PHYSICAL 
EDUCATION PROGRAM AT THE LINCOLN JUNIOR HIGH SCHOOL
Aotlvltlaa and Grada _L Boys' Evaluation L S__
Tumbling (Parcantagos)
7th 3.30$
5th 5.Ui
9th B.7 6
Total Ijv79
7th
5th
9thTotal
(Numhars)
7
ll
31
»
18
11
If
il
10.37$13.12
8.0710.20
22
23
Vollayball (Papcantagat) 
7th 8,01$
5th 9 .7 1
9th 8 .0 7
Total 8750
17.92$
22.57
22.10
18.31̂$ 20.28$ 
20,57 18.29
7 th 
8th 
9 th 
Total
(Numbara)
17
17
19.23
19.31
125 I
Baskatball (Parcantagas) 
7th 5 3.86$
5th 51.71
9th 38.56
Total 51.11
7th
6th
9th
Total
(Numbara)
?i
i2:lf
10.3811.90
2129
21
77
10.37$ 11.79$
± 5
Rhythmical Activities (Parcantagas)
7th
5 th
9thTotal
6.60$7.52
7 .30
7 .10
1.90$b.28
11.12
22
17
7.07$
(Numbers)
7th
5th
9th
Total
2111
# 1
21
13
#
Boxing
7th
5th
9thTotal
(Percentages)
i f
15.62$
9.73
12.26$
8.57
_a*6i10.20 9 .2 7
7th 
8 th 
9th Total
(Numbers)
1513
e
3110
#
26
#
22
1
Wraatllng (Percentages)
7th 8.01$
5th 6 .28
11.32$
* 1 9.6110.20
11.32$
8 .0 0
7th
5 th
9thTotal
(Numbers)
1711
3* n
3011
8
ft
e
Kick Pin Baseball 
7th
5th
9thTotal
(Percentages)
13.20$ 12.26$ 
8 .0 0 12.57
ïftii 12.6917.00 liii'20.09
9th
Total
(Numbers)
1
26
22
ff
38
J j
Flat Soccer (Parcantagas)
7th 9 .53$'IS-Tmtml 15
(RtDÉbara)
Is JVtttml 100
15.56$
m
1
13760
II
k l f
II
18.35$
M
39
i
9.53$6.00
11.15
9 .73I
16.00
26
28
8.00
%
19
15.00
13.12
21
25
13.12
i109
lolaô
17.92$13.12iftîf
16.03$ 22.16$
18.85
25.00
22751
38
# 1109 1iff
6.60$ 6.p$
H
t:i?"
îiS
't i
&
7.30
7751
5.^$ 2.33$
É
it
#
6̂ 64
13.20$
13.71
10.38
12.21
16.20$ 25.05$26.28
25 i100
51
56
Î53
16.96$
22.28
15.00
I7T6I
15.15$
16.57
21.53
17.77
15.15$
21.00
36
I#
30
a i
il:;" 20.28$##
10.35$12.00
12.69
11.90
27
li
23
21
#
11.32$ 8.96$
5 .7 1
7 .3 0
7751
1.88$
itfo
1 itN t22
15.62$ 10.85$ 15.56$
i i i
9.27
3110
#
2320
g
15
ë
■ont The mumbara In the tabla rapraaant the evaluation of the activities as: 
1, ttrat eholeat 2, saeond choice; 3, third choice; 5. fourth choice; 5, fifth choice; 
miath ehelMt 7, seventh choice; 8, al^th choice.
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The girls rated softball as their second choice with 
129 girls, or 20.09 per cent, rating it first. Tumbling 
was the girls* third choice with 100 girls, or 15»57 per 
cent, rating it first. The fourth choice made by the girls 
was volleyball with 77 girls, or 11.99 P@r cent, rating it 
first. Forty-two, or 6.gl{. per cent, rated basketball fifth* 
Soccer was rated sixth with 15 girls, or 2.33 per cent, rat­
ing it as first. This information is indicated fully in 
Table VIII^
The number of years of training in rhythmical activi­
ties at the Lincoln Junior High School is very similar for 
both the boys and girls. A total of 195 seventh grade 
girls, or a percentage of 98. had one year of training.
A total of 201 seventh grade boys, or a percentage of 9^*81, 
had one year of training. A total of lî 6 eighth grade boys* 
or a percentage of 83.1^, had two years training. A total 
of ll|.8 eighth grade girls, or a percentage of 82.22, had two 
years of training. In the ninth grade a total of li|.7 girls, 
or 55*68 per cent, had three years of training, and the boys 
had a total of lii-6, or 52.26 per cent. This can be seen in 
Table I3C.
A total of 65 eighth grade girls, or 36.10 per cent, 
had four years of classroom training in rhythmical activi­
ties before entering Lincoln Junior High School. Second to 
the eighth grade girls were the ninth grade girls with a 
total of 86, or 32.57 per cent, having had two years of 
training before entering the Lincoln Junior High School.
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TABIE VIII 
(PART Is PIHST SEMESTER)
GIRLS' EVALUATION IN NUMBERS AND PERCENTAGES OF THE 
VARIOUS ACTIVITIES OFFERED IN THE GIRLS' PHYSICAL 
EDUCATION PROGRAM AT THE LINCOLN JUNIOR HIGH SCHOOL
Activities and Grade Girls* Evaluation1 2 I k 5 6
Soccer (Percentage»)
7th 2.525É 11.61$ 15,15$ 27.27$ 16,66$ 2)^,74$
8th 1.66 10.55 21.11 20.00 22.77 21.11
9th 2 ^  lLZ7 2Ht£lZ 29.83 21.50 iS.OQTotal 2.33 12.61 18.81). 22.58 20.1).0 20.09
(Nnmbere)
7th 5 23 30 51) 33 1)9
8th 3 19 38 36 5.1 38
9th _% 3& _51 _55 _5lTotal 15 81 121 11)5 131 129
Volleyball (Percentages)
7th g.OW 9.1̂ 5$ 21.71$ 2l)..2J).$ 22.62$ 11.11$
8th 13.33 23.33 20.00 22.22 15.00 1).1)1).
9th 1,3.25 17.89 22.72 23.10 15.15 ,,,5.39Total 11.99 10.82 21.65 23.20 1 7 6 . 8 5
(Number»)
7th 18 19 1).3 W  1).5 228th 2k k2 36 kO 27 8
Jfl9 th 35 J 4  __
Total 77 108 139
Basketball (Percentages)
7th 5.55$ 11.11$ 16.66$ 16.16$
8th 6.66 8.87 18.88 20.55
9th 18.91 17.k2 18.91
Total 6.5k 13.70 17.60 18.53
(Numbers)
7th 11 22 33 32
8th 12 16 3k 37
9th la 59. _ M . -SS.
Total k2 88 113 119
k k$22.22
23.1923.20 7.ft
k8 k5kO 27
J m
049 112 it
26.36$ 21.71$22.22 17.77la.^ 13.2522.k2 17.13
52 k3ko 32
_35110
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TABLE VIII 
(PART lit SECOND SEMESTER)
GIRLS' EVALUATION IN NUMBERS AND PERCENTAŒS8 OF THE VARIOUS ACTIVITIES OFFERED IN THE GIRLS' PHYSICAL 
EDUCATION PROGRAM AT THE LINCOLN JUNIOR HIGH SCHOOL
Activities and Grade Girls' Evaluation
1 ?.... 1 . . . . . .4 5 6
Rhythmical Activities (Percentages) 
7 th  37.37% 10.6o%8th 22.77
9th k9.17 '  9. 0a
Total 1)2.52
(Number»)
7th 748th 809th iia
Total 273
28
k
93
Tumbling (Percentages)
7th 21.21% Z7.Z7%
8th 18.33 18.889th 9.46 11.63
Total 15.57 19.31
(Numbers)
7th 42
8th 33
9th _25
Total 100
Softball (Percentages)
7th 24.24% 2
8th 15.00
9th 20.k5
Total 20.09
(Numbers) 
7th 48
8th 27
9th
Total 129
21
10
12,11%
12.77
U a l k12.14
s
78
945%7.22
1913
13.13%7.22
■■a.a4
10.12
'.76% 23.23% 8.08%
:.55 20.55 18.88
16.66 15.53
i t f t 19.78 14.17
53 46
R
16
28Al, &Ï4& -iUL127 iU.91
9.04%
10.00
12.60
1 0 4 7
18
18
#9
19.14%
8.3312.12.
13.23
ili
15.15%
27.7715.22
26%%
30
50_ai173
12.61% 4.54% 14.44 12.22
10.96 9.29
1 2 4 6  8%56
10. 11.66
15.90
13.08
2121
â
NOTE: The numbers in the table represent the evalua­
tion of the activities as: 1* first choice; 2 , second
choice; 3% third choice; 4, fourth choice; 5% fifth choice; 
6, sixth choice.
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TABLE IX
NUMBER OP YEARS THE BOYS AND GIRLS 
IN THE VARIOUS GRADES HAVE RECEIVED 
TRAINING IN RHYTHMICAL ACTIVITIES
IN THE LINCOLN JUNIOR HIGH SCHOOL
Grade
1 Year 
No# Per#
2
No#
Years
Per# 3No.
Years
Per#
Boys
7th
8th
9th
Total
201
22A
9k.8l#
12.57
31,92
47.29 ïii
1.88#
83.42
11.2228.03
6
423.64
Girls
7th
8th
9th
Total
1952%
3oit
98. W  13.88Jf:]? 14.8îiî
1.52#82.22
11.3528.19
0
é
.00
3.90
55.6823.98
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Ranking third was the seventh grade boys with a total of 69# 
or 3 2 per cent, having had previous training in rhythmi­
cal activities.
The seventh grade girls had a total of 1$, or 7*53 
per cent, having had no classroom training in rhythmical 
activities before entering the Lincoln Junior H i ^  School. 
Second to the seventh grade girls were the ei^th grade 
girls with a total of 1?, or 9#44 P@r cent, having had no 
previous training upon entering Junior h i ^  school. Only 
27 ninth grade girls, or a percentage of 10.22, had received 
three years of training before entering the Junior hi^i 
school.
A total of 130 boys, or 20.09 per cent, and a total 
of 82 girls, or 12.77 per cent, experienced their first 
classroom instruction in rhythmical activities at the 
Lincoln Junior H i ^  School. A total of I87 boys and llj.7 
girls had one year of previous training. A total of 138 
boys and I76 girls had two years of classroom training pre­
vious to that at the Junior h i ^  school. A  total of 101 
boys, or 1$.^9 per cent, and ll|.0 girls, or 21.80 per cent, 
had a total of four years of previous experience. This in­
formation is shown in Table X.
A good indication that rhythmical activities were 
being engaged in outside the school is shown in Table XI.
A total of 3k^f or 52.85 per cent, of the boys and 396, or 
61.68 per cent, of the girls engaged in rhythmical activi­
ties outside school. The boys showed an increase in inter-
M ^0 —
TÂBLE X
NUMBER OP YEARS THE BOYS AND GIRLS 
IN THE VARIOUS (HADES HAVE 
RECEIVED CLASSROOM INSTRUCTION 
BEFORE ATTENDING LINCOLN JUNIOR 
HIGH SCHOOL
Grade None 1 Year 2 Years 3 Years Years
Boys {Percentages) 
7th
8 th 2%#00 
9th 21.S3 
Total 20.09
(Numbers)
7th 12
8th I|2
9th
Total 130
Girls (Percentages) 
7th 7.53# 
8 th 9.^4
9th i L a i  
Total 12.77
( Numbers)
7th 15
8 th 179th Sû
Total 62
32.5W
21.7120.76
19.80#
22.8521.53
15.56#
17.1410.76
16.98#
14.2815.38
28,90 21.32 14.06 15.59
69
30
187
{pkO
138
33
2691
36
j i101
28.305É15.00
26.1122.83
20.20#
22.22
32.52
27.41
25.30#
15.55
19.22
16.35
21.71#36.01
12.1221.80
51
27
îtf
ko
4176
50
23
_21
105
ÏI
Ï40
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est from the seventh to ninth grade. A total of 87» or 
]fl.03 per cent, of the seventh grade boys engaged in rhyth­
mical activities outside school* In the eighth grade a 
total of 99* or 56*5? per cent, of the boys engaged in this 
activity outside school* In the ninth grade 1$6, or 60*00 
per cent, of the boys engaged in rhythmical activities out­
side school* This shows an increase of 18*07 per cent par­
ticipation for the boys from the seventh to the ninth grade
TABLE XI
NUMBER OP BOYS AND GIRLS IN THE 
VARIOUS GRADES IN THE JUNIOR HIGH 
SCHOOL TOO ENGAGE IN RHYTHMICAL 
ACTIVITIES OUTSIDE SCHOOL
Grade Yes No Yes
Girls
No
Number
7th 
8 th 
9th 
Total
Percentages
7th
8th
9th
Total
87
9̂
ia.03S«56.5760.00
52.85
I
305
s . W3.42
130
101
3 %
65.65#
56.11
-32.237
3.33; 1.66
3 M i
i
School dances were very popular for both the girls 
and boys engaged in this outside classroom activity* A 
total of 361|., or 28*38 per cent, of the students engaged in 
school dances for their own enjoyment and pleasure* Rated 
as second to school dances were house parties with a total
—  l\2. —
of or 18.79 per cent, participation. Rating close to
house parties were community dances with 23if, or 18.02 per 
cent of the students engaging in these for pleasure and en­
joyment. This is indicated in Table XII.
A total of 209, or 32.19 per cent, of the boys pre­
ferred the sixth six weeks period for rhythmical activities 
class. A total of 177» or 27*26 per cent, of the boys pre­
ferred rhythmical activities class during the first six 
weeks period. The fourth six weeks period was preferred by 
111, or 17*09 per cent.
A total of 205 or 31*78 per cent of the girls pre­
ferred the sixth six weeks period for rhythmical activities 
class. The fourth six weeks period was preferred by 185» 
or 28.68 per cent of the girls, for rhythmical activities 
class. The third six weeks period was preferred by a total 
of 9?» or II4..73 per cent, of the girls.
The fifth six weeks period was not preferred by ei­
ther the girls or the boys. The boys had a small total of
34» or 5*2i|. per cent, and the girls had a total of 31» or 
if.82 per cent. The second six weeks period did not receive 
favorable preference by either girls or boys. The boys had 
a total of l\3 t or 6.62 per cent, and the girls had a total 
of 1|.5» or 6.98 per cent. This information is found in 
Table XIII.
Both the boys and girls were in favor of having the 
rhythmical activities classroom instruction program contin­
ued in the Billings Senior H i ^  School. A total of 1̂.3!$., or
- ^3 -
TABLE XII
A DISTRIBUTIOiT OF THE NUMBER OF TIMES AND 
THE VARIETY OF PLACES TOERE STUDENTS ENGAGED IN 
RHYTHMICAL ACTIVITIES OUTSIDE OF SCHOOL
Rhythmical 
Activities 7th
Boys 
8 th 9th 7th
Girls
8th 9th Total
Percentages
School
Dances 2$#^7# 36.^8# 3 8 .W 34.85# 20.54# 15.12# 28.38#House 
Parties 18*33 23*98 20.74 19.19 23.98 9.83 18.79Community 
Dances 3*76 10.85 19.58 25.25 14.43 30.24 18.02Private
Clubs 17*13 25.73 15.15 20.54 13.59 16.94Y.M.C.A. & 
Y.W.C.A. 9.28 9.14 12.67 6.06 6.11 4.16 8.24Church
Dances 6.S8 -81,07 3
1.07 .iu55 ■ 2.22 3.7,8, 1.01Total 74*89 L2G.20 105.04 88.80 76.73 93.9%
Numbers
School
Dances 5k 100 69 37 ko 36kHouse
Parties 39 42 5k 38 k5 26 2kkCommunity
Dances 8 19 51 50 26 80 23kPrivate
Clubs 20 30 67 30 37 36 220Y.M.C.A. & 
Y.W.C.A. 2k 16 33 12 11 11 107Church
Dances Ok _ a — 1 -A 0 2 _ £ 1Total Î59 177 313 208 iSo 203 1220
TABLE XIII
SIX 7IEEKS PERIOD PREFERRED BY THE 
GIRLS AND BOYS IN THE VARIOUS 
GRADES IN RHYTHMICAL ACTIVITIES 
CLASS AT THE LINCOLN JUNIOR HIGH SCHOOL
Six Weeks Period 
Grade 1st 2nd 3rd ^th $th 6 th
Boys (Numbers)
7th 59 111- 35 37 20 578th 15 27 30 6 52
9th m  ^  J à  _& 1Q&Total 177 43 80 111 35 209
(Percentages)
7th 27.79# 6.59^ 16.59# 17.53# 9 .52# 26.85#
8th 25.12 8.57 15.52 17.13 2.53 29.69
9th  28.52 6.91 1ÈÛ32. 3 6 .5oTotal 27.26 6762 12.32 17.09 5 .2 5  32.19
Girls (Numbers)
7th 29 20 35 59 11 55
8th 15 7 25 66 7 56
9th 31 14 3| _ m  11 _25Total 75 55 %  185 31 205
(Percentages)
7th 15.65# 10.10# 17.68# 25.75# 5.56# 27.27#
8th 8.33 3.39 3.88 38.63 2.76 31.08
9th  1 1 4 a 13.23 26.56 iu±L 35.91Total 11.62 6 .98 15.73 28.68 5 .82  31.78
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66.81j. per cent, of the boys were in favor of rhythmical ac­
tivities being continued compared to a total of 209, or 
32.19 per cent, of the boys not in favor of rhythmical ac­
tivities being continued. A total of ij-99» or 77*3$ per 
cent, of the girls were in favor of continuing rhythmical 
activities compared to a total of 128, or 19*8lf per cent* 
not in favor of continuing it. Refer to Table XIV for this 
information*
TABLE XIV
BOYS AND GIRLS IN THE LINCOLN JUNIOR HIGH 
SCHOOL WHO PREFER TO CONTINUE OR DISCONTINUE 
THE RHYTHMICAL ACTIVITIES CLASSROOM 
INSTRUCTION PROGffiAM IN THE SENIOR HIGH SCHOOL
Boys Girls
Grade Yes Ho Yea No
Numbers
7th llj.7 63 162 338th 108 67 ll)4 32
9th JJ2, _23.
Total 209
Percentages
7th 69.2!̂  ̂ 29.675g 81.815g 16.6
8th 61.67 38.26 79.92 17.7
9th 68,.^ 39.3b 72a9§ 23.81Total 66%% 32.19 77%35 19%%
A large variety of reasons is presented by the boys 
and girls for their dislike of the rhythmical activities 
program in the Lincoln Junior H i ^  School. A total of 136 
students stated they did not have ample opportunity *to 
choose their own partners.* A total of 126 students said
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the gym floor was *too crowded.* * Square and folk dancing* 
were disliked by 76 students. A total of 75 students did 
not like *’some of the dances* and 7I stated the gym was *too 
hot.* This information is found in Table XV,
Various reasons were recorded by the students as 
their like for the rhythmical activities program. A total 
of 191 students rated a "chance to get acquainted" as their 
number one reason. This was followed very closely by 182 
students stating the program was "fun." "Good records aind 
music" was favored by a total of 1$5 students. A total of 
119 students felt that they "learned new dances," and 95 
students said they liked the program because of "choice of 
partners." This information is found in Table XVI,
II. SOME RESPONSES OF THE LINCOLN JUNIOR HIGH SCHOOL STUDENTS
A questionnaire of this type becomes more complete 
through the addition of a few personal comments from some of 
the students. The final section of the questionnaire was in 
essay form, in #iich a student could express himself as to 
his like or dislike of the program. In all quotations, 
punctuation and spelling are the same as that used by the 
students. The quotations are grouped according to grade 
and sex. The following quotations were made by the seventh 
grade boyst
"Got to know the opposite sex."
"Girls too snooty."
TAbLr. XV
DISTRIBUTION OF THE DISLIKES OF THE 
BOYS AND GIRLS IN THE JUNIOR HIGH SCHOOL
7th
Boys
8th 9 th 7th
Girls 
8th 9th Total
Couldn't choose our own partners more 21 19 37 2k 21 136Too crowded 23 8 27 kh l6 126Square dancing and folk 5 i6 5 21 29 76Some of the dances 3 9 11 7 20 29 79Too hot 5 13 9 9 19 20 71Boys are poor dancers 18 21 17 96Records 6 IS 3 IS 16 99Gym too small 29 k
I
2 k klCouldn't rest 2 3 1 13 21 hkBoys are rude and rou^ k 1 12 12 11 koSome of the boys 20 11 7 38Boys don't cooperate 17 12 8 39Same dance played over and over 2 9 1 8 12 32Classes too large 29 1 30More social dancing 11 2 2 10 29Didn't teach popular dances (tango, etc») 1 k 10 3 6 2kBoys act silly 11 7 6 2kUneven classes (more boys a class than girls) 2 13 2 21Mixing classes 1 5 13 19Boys are clumsy 9 o 2 17Dances too hard 1 1 3 3 2 6 16Instructors and Instruction 7
k
1 2 2 k 16Feel bashful and embarrassed, clumsy 1 1 7 2 19Choice of dances 2 9 4 19Boys are too short 7 5 2 IkDon't like to dance 2 g 1 2 3 13Boys don't try k 9 13Match evenly 2 10 12
Girls 5 6 11Length of period 1 1 1 5 2 10Boys are bashful 6 2 8
Period In the day 2 2 3 1 8
Rather do other gym activities L 1 2 1 8
No water fountains 2 1 k 7Social dancing - fox trot and waltz 2 9 7Learned some of the dances last year 3 1 1 1 0Girls too short 2 3 9Dancing with boys 3 1 1 9Didn't know dances 2 3 9Don't change partners often enough 1 3 1 9Students from cafterla coming through gym 5 9
Periods too long 9Didn't take showers 1 2 1
kToo noisy 1 3Girls don't know how to dance 3 3
Girls are too tall 3 3Dancing Is not approved in churches like ours 2 1 3
Didn't have dancing often enough 1 2 3
More square dancing 1 1 2
Faster music 1 1 2Boys should wash their hands 1 1 2
Girls too clumsy 2 2Too many dances to learn 1 1 2
Not enough light In gym 2 2
Slower music 1 1Boys who don't do anything about under arm odor 1 1
Boys watch their feet 1 1Should have 12 weeks of dancing 1 1
No fun 1 1Have rhythm the 1st six weeks period 1 1
Not being able to chew gum 1 1
Floor Is In poor shape 1 1Too dusty In gym 1 1
Easy steps 1 1Too small a group 1 1Miss a day - hard to make up 1 1
TAB I XVI
DISTRIBUTION OF THE LIKES OF THE BOYS 
AND GIRLS IN THE JUNIOR HIGH SCHOOL
7 th
Boys
8th 9 th 7 th
Girls 
8 th 9 th Total
Chance to get acquainted (A 25 17 23 26 96 191Fun 25 20 34 15 47 182Good records and music 16 9 7 46 37 40 155Learned new dances 19 30 0 16 12 36 119Choice of partners (selection) 21 12 19 17 8 12 93Training helps at parties and later in life 11 11 15 17 17 10 81Selection of dances (choices) 3 30 30 9 72Like to dance s 6 12 14 30 68Variety of dances 3 24 9 23 59Chance to learn to dance 2 12 8 1 28 51Improves one's dancing 7 1 2 iq 17 46Break from regular school work 1 11 4 6 21 43Instructors and method of instruction 2 1 21 9 6 43Relaxing 10 h 8 1 4 7 34Social dancing k 3 é 19 34Some dances (most of them) 7 h 13 2 3 5 34Easy to learn and do 0 3 3 6 D 7 31Fast dances and rhythm k h 10 6 4 28Teaches social ease and adjustment and poise 2 1 1 6 14 24Develops rhythm, coordination, and gracefulness 3 k 11 18Boys 3 10 2 15
Square and folk dancing I 3 2 5 i4To learn to dance when your still young 3 7 3 13To dance wlth boys who know how 4 b 3 13Girls 3 3 7 13Good exercise 1 3 3 5 12Waltzes and Fox Trot 1 1 3 1 6 12Always got a chance to dance and everyone
participated 1 3 1 6 11To dance with other people 4 1 5 10Didn't have to dress in gym clothes 1 3 3 9Period in the day 3 1 3 2 9Size of classes 3 1 1 3 0To overcome shyness and bashfulness 3 5 8Didn’t have to take showers 4 2 1 7Change of partners 1 3 2 0Create good teamwork (cooperation) 1 1 2 4Girls were good helpers 1 3 4Talk to friends 2 2 4Some of the partners 3 1 4Different from other activities in gym 3 3Would prefer two - six weeks periods 1 1 2
Length of period 1 1 2Develops personality and become popular 1 1 2
Lot of time to learn 1 1To be with friends 1 1
Express the way you feel 1 1Is educational 1 1
Everything well organized 1 1
The way the boys enjoyed dancing 1 1
Ample floor space 1 1
. i|.9 -
Some of the statements made by the eighth grade bova
were r
"If you have a girl who has gym 6th period and you 
have it i|.th, you never get to dance with her»*
"It is a lot of fun and because most of the people 
in the TJ. S. usually go dancing for pleasure."
"I dislike it because I never did like dancing be­
cause I think dancing is silly to walk around a floor 
with a girl and because I couldn’t even dance any good 
anyway."
The ninth grade boys expressed themselves in the 
following quotations?
"I dislike the dancing because if you don’t know how 
to dance and are not good looking the girls snoob you."
"If you are in a large class, it is no fun whatever 
in my estimation, and I would not go for it up at senior 
high. Another thing is the women, if you happen to get 
some Babe that can’t dance worth a hoot, it’s literally 
slow torture, but if you get one that can dance, you are 
all ri^t, if you can keep her that is»"
"I am clumsy and find the more intricate social 
dances embarrasing."
"We have some of the same dances from the sixth to 
the ninth grade and would like to learn new and dif­
ferent ones."
"It’s too » » » hot in that gym to enjoy yourself."
"Suggestion - have about 1$ minutes of the period 
for dancing in Tidiich you choose partners - just like 
at a real dance."
"I like rhythmic activities because of the fact that 
it teaches you how to dance in later years iidiich, if you 
can’t, can prove to be very embarrasing predicament to 
be in. I know because until my sister and I tau^t Dad 
how, he couldn’t."
"Until rhythmic activities I never went to parties or 
school dances because I didn’t knowhow to dance»"
The girls presented a different variety of reasons 
for liking and disliking the program. Some of the seventh
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grade girls » quotations arer
"They can't please everyone*"
"They didn't know how to do anything but step on your 
toes."
"Because I'm not pretty enougjh for some boys and they 
always make cracks, not that I mind but it takes the fun 
out of it for me."
"Suggestion - students that can dance be put in a 
separate class from those yAio can't dance."
One quotation presented by an eighth grade girl was?
"Classes too formal - dance every dance like in 
regular school work."
Quotations written by the ninth grade girls were?
"Dances don't advance with the age.*
"Boys vho don't want to dance and take the attitude 
its for sissies and make it miserable for everyone."’
"No encouragement from teachers as to how you are 
doing it."
"Since classes cannot be based on ability it often 
pains you to move as slowly as the class does."
"It is explained well and very easy to catch on, 
thou^ I guess some people are naturally dumb."
"The big idieels just dance with the big vheels and 
that leaves the little hub caps out.*
"The kids that listen are fun to dance with be­
cause then they know what they are doing."
"Not enou^ individual instruction."
"It is very nice to do if everyone enjoys it, but 
when we dance with some of the boys, they don't like 
the girls, especially when you are a Mexican or colored 
girl."
CHAPTER IV
SUMMARY, CONCLUSIONS, AND RECOMMENDATIONS
I. SUMMARY
Brief review ̂  the study. The purposes of the study 
werer (1) to determine idilch dances were preferred by the 
students in the seventh, eighth, and ninth grades^ (2) to 
discover the reasons shy the students selected these partic­
ular dances; (3) to determine where the students rated the 
rhythmical activities program in relationship to the other 
activities offered; (1̂) to determine how many years of danc­
ing instruction the students have had in the public schools; 
(5) to discover sfeether students engage in rhythmical activ­
ities outside school, and, if so, wherep (6) to determine 
which six weeks period the students would prefer having 
rhythmical activities offered; (7) to discover whether the 
students would like rhythmical activities continued at the 
senior high school level; (8) to poll the students on their 
opinions as to the weaknesses and strengths of the rhythmi­
cal activities program as it has been administered at the 
Lincoln Junior High School*
Limitations q£, the study. This study was limited 
to the seventh, eighth, and ninth grades in the Lincoln 
Junior High School* Questionnaires were distributed to 
all the students participating in the coeducational rhythmi­
cal activities program during the 19^3 school year*
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II. CONCLUSIONS
The following are some of the conclusions gathered 
from the study of the questionnaire#
The favorite rhythmical activities preferred by the 
boys were the Bunny Hop, Waltz, Pox Trot, aind Polka# Those 
marked as favorites by the girls were the Bunny Hop, Waltz, 
Pox Trot, and All-American Promenade.
The reasons nAiv the boys selected these rhythmical 
activities were "fast rhythm," "easy to do," "small size 
classes," and "choice of partners#"' The reasons ^ v  the 
girls selected these rhythmical activities were "fast 
rhythm," "easy to do," "small size classes," and "choice 
of records#"
The boys rated rhythmical activities sixth among 
eight in comparison to the other activities offered in the 
physical activities program. The girls rated rhythmical 
activities first among six#
The survey indicated between ninety-four and ninety- 
nine per cent of the seventh grade students had had one 
year of rhythmical activities training in the Lincoln Junior 
H i ^  School# Approximately eighty-three per cent of all the 
eighth grade girls and boys had had two years training# Be­
tween fifty-two and fifty-six per cent of all ninth grade 
students had had three years training#
Less than twenty-one per cent of all students had had 
no classroom instruction in rhythmical activities before at­
tending the Lincoln Junior High School# Between twenty-two
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and twenty-nine per cent had had one year; twenty-one to 
twenty-eight per cent had had two yearsr fourteen to seven­
teen per cent had had three years; and fifteen to twenty- 
two per cent had had four or more years of classroom in­
struction*
The survey indicated that over fifty per cent of all 
boys and girls engaged in rhythmical activities outside 
school* School dances, house parties, and community dances 
were enjoyed by most of the girls and boys outside rhythmi­
cal activities classes*
The boys indicated they would prefer having rhythmi­
cal activities offered the sixth, first, or fourth six 
weeks period* The girls would like to have rhythmical activ­
ities either the sixth, fourth, or third six weeks period* 
Nearly sixty-seven per cent of the boys were in 
favor of having rhythmical activities continued in the 
Billings Senior High School. Approximately seventy-seven 
per cent of the girls wished to have the program continued* 
The rhythmical activities program was disliked by 
some because of the following reasons r ” [they were not 
permitted]] to choose their own partners," "[it was^ too 
crowded," "[they did not like] square and folk dancing," 
and "[it was] too hot."
Some of the various reasons lAiy many of the students 
liked the program werer "[they had a] chance to get ac­
quainted," "[it was] fun," "[they liked the] good records 
and music," "[they] learned new dances," "Cthey liked it
-  -
y i t i e n they had a] choice of partners**
III* REjCOMMEroATIONS
This survey should be used as a pilot study or guide 
for further study, as little has been done in this field of 
rhythmical activities on the junior high level#
The writer, on the basis of data obtained from his 
study, which included a questionnaire, makes the following 
recommendations as outgrowths of the study?
As the student grows older his likes change* The 
type of dance the student liked in the seventh grade was 
not necessarily cared for in the ninth grade* More social 
dancing should be included for the ninth graders and dances 
TBhich do not have much appeal should be dropped from the 
program*
The students at this level prefer dances with fast 
rhythm and those ^ich can be learned easily# As often as 
possible let the students select their own partners and 
help select records* To provide more enjoyment keep the 
classes small#
The rhythmical activities should have a place in the 
physical education program, since a large number of students 
use it for a leisure time activity# More properly super­
vised school and community dances should be provided for the 
students*
The winter months, especially the fourth six weeks 
period, appears to be best suited for the rhythmical activi-
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ties program*.
Prom the indications of the students, the rhythmical 
activities program should be continued at the senior high 
school level»
The gymnasium in Tdiich the rhythmical activities are 
to be carried on should be well heated and ventilated» 
Drinking fountains should be accessible to the students at 
all times*
The students should have a more active part in 
selecting rhythmical activities* Student leaders repre­
senting each class could meet with the instructor prior to 
the beginning of the rhythmical activities unit to help 
plan it* Planning together would further improve the pro­
gram to meet the needs of the students»
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QUESTIONNAIRE
Under A number the various rhythmic activities In 
the order of your choice* Use "1" to indicate first choice, 
"2” for second, "3** for third, for fourth, and for 
fifth. Rata only your first five choices. From Group & 
select two reasons that best indicate idiy you selected that 
dance* Place the reasons from Group B in the parentheses 
to the rig^t of the dance* Place first choice of reasons 
in the first parentheses and second choice of reasons in 
the second parentheses* Look over the example before start­
ing to work*
EXAMPLEr
GROUP B
< SQUARE DANCE (b) (a) 
^ P O L K A  (c) (a)HEEL AND TOE POLKA (±SCHOTTISCHE (f) (b) POX TROT (e) (d)P BUNNY HOP (c) (a)
) ( )
a* Choice of recording 
b* Period in the day 
0* Choice of partners 
d* Easy to do 
e* Slow rhythm
f. Past rhythm
“ 6o *“
7th Grade (Do not answer 
this part unless you are 
in the 7th Grade)
8th ini aül Grade (Do 
not answer this part un­
less you are in the 8th 
or 9th Grade)
A A
SQUARE DANCE ( ) ( ) /
V i r g i n i a h e e l ( ) ( ) ■poucA ( ) ( )
'h e e l a n d TOE POLKA ( )( 
'SCHOTTISCHE ( ) ( ) 
"CALIFORNIA
SCHOTTISCHE ( ) ( )
OH JOHNNY ( ) ( )
"PATTY CAKE POLKA ( ) ( ) 
"ALLUIMERICAN
PROMENADE ( ) ( )
LILI MARLENE ( ) ( ) 
"WALTZ ( ) ( )
"RYE WALTZ ( ) ( )
POX TROT ( 
BUNNY HOP (’.V,
SQUARE DANCE ( ) ( ) 
"VIRGINIA REEL ( ) ( ) 
"POLKA ( ) ( )
"HEEL AND TOE POLKA ( ) ( ) 
"SENTIMENTAL 
" JOURNEY ( ) ( )
HITSITTY HOTSITTY ( ) ( )
EMLIA POLKA ( )
 SCHOTTISCHE ( )
 .CALIFORNIA
SCHOTTISCHE (
 OH JOHNNY ( ) (
ALL-AMERICAN 
PROMENADE ( )
 JOSEPHINE ( ) (
LILI MARLENE ( ) 
WALTZ ( ) ( )
RYE WALTZ ( ) (
 BLACKHAWK WALTZ
 FOX TROT ( ) ( )
 BUNNY HOP ( ) ( )
))
( )
( )
) ( )
GROUP B
a. Choice of recording
b. Period of the day 
c« Choice of partners 
d. Easy to do
e• Slow rhythm 
f« Fast rhythm
g. Easy to learn
h. Large group participation like in
a Congo line* 
i* Small size of class 
j* Large size of class
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II* Number the following activities in the order of your 
choice* Use **1” for your first choice, **2" for your 
second choice, "3" for your third choice, and so on 
until you have completed the entire list* Girls are 
to rate only the girls* column; boys rate only the 
boys* column
GIRLS BOYS
SOCCER TUMBLING
VOLLEYBALL___________ ___VOLLEYBALL
BASKETBALL  BASKETBALL
RHYTHMICAL ACTIVITIES RHYTHMICAL ACTIVITIES
“TUMBLING ___BOXING
"SOFTBALL WRESTLING
 KICK PIN BASEBALL
FIST SOCCER
III# Place an (X) in the blank by the statement that best 
answers each question*
“What grade are you in?
 7th  8th 9th
For how many years have you had rhythmical activities 
in the Lincoln Junior Higjh School?
.One year  Two years _ Three years
How many years did you have rhythmical activities in 
classroom instruction before you attended Lincoln 
Junior Hi gib School?
None 2 years If or more
 1 year _ 3 years ^ or more
Do you engage in any rhythmical activities outside 
of school?
Yes  No
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If your answer is yes, name them:
During idaat school period did you have physical ed­
ucation during the year of 19$3-$4?
1st period kth period
_ __2nd period   ^th period
3rd period 6th period
In Tdiich six weeks period would you prefer that rhyth­
mical activities be offered?
1st six weeks period kth six weeks period
2nd six weeks period ^th six weeks period
3rd six weeks period 6th six weeks period
Would you be interested in continuing rhythmical ac­
tivities in the Senior H i ^  School?
Explain briefly idiat you like and dislike about the 
rhythmical activities program carried on at the Lincoln 
Junior High School
Like
Disliket
